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Abstract

“Education must begin with the solution of the teacher-student contradiction, by reconciling the
poles of the contradiction so that both are simultaneously teachers and students.”

Paulo Freire?48

Legal education has traditionally oscillated between the lecture method, which emphasizes
structured doctrinal delivery, and the discussion method, which fosters dialogical engagement and
critical reasoning. While each approach offers distinct pedagogical strengths, their exclusive use often
results in either passive absorption of knowledge or fragmented debate lacking coherence. This article
explores the concept of blended pedagogy as a means of integrating lectures and discussions to
cultivate reflexive learning, a process through which students critically reconstruct legal knowledge
within broader social and professional contexts.

Drawing on historical developments, comparative practices in leading law schools, and
theoretical insights from educational thinkers, the study examines the suitability, scope, and impact of
blended pedagogy in legal education. It highlights how this integrative model enhances doctrinal
clarity, analytical skills, and adaptability, while also overlapping with and extending beyond the case
study method. The article argues that blended pedagogy provides a more inclusive and
transformative framework for legal teaching, capable of addressing contemporary challenges in
professional training.

By re-imagining lecture and discussion in tandem, the study proposes a reflexive model of legal
education that balances precision with critical engagement, thereby preparing students for the
complexities of modern legal practice.

Key words: Blended Pedagogy, Reflexive Learning, Legal Education, Lecture vs. Discussion, Case
Method Evolution

1. Introduction
legal education has  historically

delivery and systematic exposition of complex
legal principles. While it ensures clarity and

oscillated between two dominant pedagogical
approaches, the lecture method and the
discussion method. The lecture method, rooted
in medieval universities and reinforced through
doctrinal teaching, emphasizes structured

248 Paulo Freire, Pedagogy of the Oppressed, Continuum, New York, 1970, p. 72.
249 Rashdall, H., The Universities of Europe in the Middle Ages, Vol. 1, Oxford
University Press, Oxford, 1895, pp. 78-102.

253 | Page

coherence, it often reduces students to passive
recipients of knowledge.?*® In contrast, the
discussion method, associated with the Socratic
tradition, encourages active participation,
critical questioning, and interpretive diversity.2%°

20 Socrates, quoted in Guthrie, W.K.C., The Sophists, Cambridge University
Press, Cambridge, 1971, p. 62.
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Although it fosters reflexivity and inclusivity, it
risks fragmentation when not guided by a
coherent framework.?' This tension between the
two methods has created a pedagogical
imbalance, with each offering strengths yet
revealing limitations when applied in isolation.

Against this backdrop, this paper seeks to
explore blended pedagogy as a transformative
response to the limitations of traditional
approaches. By integrating lectures and
discussions, blended pedagogy combines
doctrinal clarity with critical engagement,
thereby cultivating reflexive learning. Reflexive
learning moves beyond passive absorption or
fragmented debate, requiring students to
reconstruct legal knowledge within broader
social, ethical, and professional contexts.?®? This
integrative model not only enhances analytical
reasoning and adaptability but also overlaps
with the case study method, extending its scope
by embedding reflexivity as a central
objective.®?

In contemporary law schools, both in
India and abroad, blended pedagogy is
increasingly recognized as a framework capable
of addressing the complexities of legal practice
in a globalized society. Re-imagining lecture and
discussion in tandem, this paper seeks to
propose a reflexive model of legal education that
balances precision with critical engagement,
preparing students for the challenges of modern
legal practice.?*

1.1. Statement of problem

Legal education continues to rely heavily
on rigid lectures or fragmented discussions,
creating a pedagogical imbalance. This
absence of blended approaches restricts
reflexive learning, limiting doctrinal clarity,
critical reasoning, and adaptability essential for
contemporary law professionals.

1.2. Research objectives

251 Dewey, J., Experience and Education, Macmillan, New York, 1938, pp. 25-40.
252 Freire, P., Pedagogy of the Oppressed, Continuum, New York, 1970, pp. 60-75.
253 Kimball, B.A., The Inception of Modern Professional Education: C.C. Langdell,
1826-1906, University of North Carolina Press, Chapel Hill, 2009, pp. 201-220.
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1. To critically examine how
the integration of lecture and discussion
methods can foster reflexive learning in
legal education and overcome the
limitations of traditional pedagogy.

2. To analyze the suitability,
scope, and impact of blended pedagogy
in enhancing doctrinal clarity, critical
reasoning, and adaptability among law
students across diverse institutional
contexts.

3. To explore the relationship
between blended pedagogy and the
case study method, identifying overlaps
and divergences while proposing a
framework for more inclusive and
reflexive legal teaching practices.

1.3. Research questions

1. How does a blended
pedagogy integrating lecture and
discussion methods foster reflexive
learning in legal education, and in what
ways does it surpass the limitations of
traditional case study approaches?

2. To what extent can
reflexive learning, achieved through a
blended lecture-discussion model,
enhance doctrinal  clarity, critical

reasoning, and adaptability among law
students in diverse institutional contexts?

1.4. Hypotheses

H 1: A blended pedagogy that integrates
lecture and discussion methods significantly
enhances reflexive learning in legal education
compared to reliance on either method alone.

H 2: The adoption of blended pedagogy
improves doctrinal clarity, critical reasoning, and
adaptability among law students across diverse
institutional contexts.

H 3: Blended pedagogy overlaps with the
case study method but provides a more

2% Menon, N.R.M., Transforming Indian 1 egal Education: National Law Universities
and Beyond, LexisNexis, New Delhi, 2012, pp. 88-105.

Journal Home Page — https://ijlr.iledu.in/



https://ijlr.iledu.in/
https://iledu.in/

VOLUME 6 AND ISSUE 8 OF 2026

INDIAN JOURNAL OF LEGAL REVIEW [IJLR - IF SCORE - 7.58]

APIS — 3920 - 0001 (and) ISSN - 2583-2344

Published by

https://iledu.in

Institute of Legal Education

inclusive and reflexive framework, thereby
offering greater pedagogical value in legal
teaching practices.

1.5. Literature review

Pedagogical debates in legal education
have consistently contrasted the lecture method
with the discussion method, each offering
distinct advantages and limitations. The lecture
method, historically dominant in universities,
ensures systematic coverage of doctrinal
content and provides clarity in complex legal
principles. However, scholars have observed that
it often reduces students to passive recipients of
knowledge.?® The discussion method,
particularly associated with the Socratic
tradition in American law schools, emphasizes
active participation, critical questioning, and
dialogical engagement.?*® Educational theorists
such as John Dewey and Paulo Freire have
highlighted the importance of experiential and
dialogical learning, arguing that it fosters deeper
understanding and independent reasoning.?*’

Recent scholarship suggests that neither
method alone adequately addresses the
demands of contemporary legal education.
Lectures risk rigidity, while discussions may lack
structure and coherence. Emerging studies
advocate for blended pedagogy, which
integrates the strengths of both approaches to
cultivate reflexive learning. Comparative
analyses of law schools in India, the United
States, and the United Kingdom reveal
increasing interest in hybrid models that
balance doctrinal precision with critical
engagement.?®® Scholars also note overlaps with
the case study method, though blended
pedagogy extends further by embedding
reflexivity as a central objective.?®® This literature
underscores the need for re-imagined
frameworks in legal teaching.

255 Rashdall, H., The Universities of Europe in the Middle Ages, Vol. 1, Oxford
University Press, Oxford, 1895, pp. 78-102.

256 Kimball, B.A., The Inception of Modern Professional Education: C.C. Langdell,
1826-1906, University of North Carolina Press, Chapel Hill, 2009, pp. 201-220.
27 Dewey, J., Experience and Education, Macmillan, New York, 1938, pp. 25-40;
Freire, P., Pedagogy of the Oppressed, Continuum, New York, 1970, pp. 60-75.

258 Menon, N.R.M., Transforming Indian 1egal Education: National Law Universities
and Beyond, lexisNexis, New Delhi, 2012, pp. 88-105; Twining, W.,
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1.6. Research design and methodology

This study employs a qualitative doctrinal
design with comparative pedagogical analysis.
It critically examines lecture and discussion
methods in legal education, exploring their
integration to foster reflexive learning. The
methodology involves doctrinal review of
curricula, comparative analysis of practices in
Indian and foreign law schools, and theoretical
grounding in  educational  philosophies.
Analytical ~ synthesis  of literature  and
educationist perspectives is undertaken, with
attention to overlaps with the case study
method, proposing a blended framework for
inclusive legal pedagogy.

2. Historical Background

The roots of legal pedagogy can be
traced to ancient civilizations, where instruction
was  primarily oral and centered on
memorization of codes and customs. In ancient
Greece, around the fifth century BCE,
philosophical schools such as Plato’s Academy
emphasized dialectical reasoning, laying the
foundation for dialogical learning.?¢® Similarly, in
ancient Rome, legal education during the first
century BCE relied on apprenticeships under
jurists, where students learned through practical
exposure and rhetorical exercises rather than
formal lectures.?® These traditions highlighted
the importance of oral discourse and
experiential learning in shaping early legal
thought.

During the medieval period, beginning in
the twelfth century, the rise of universities in
Europe transformed legal education into a more
formalized system. The University of Bologna,
established in 1088, became a leading center for
the study of Roman law, where the lecture

Blackstone’s Tower: The English Law School, Hamlyn Lectures, Sweet & Maxwell,
London, 1994, pp. 15-30.

29 Stevens, R., Law School: Legal Edncation in America from the 18505 to the 1980s,
University of North Carolina Press, Chapel Hill, 1983, pp. 245-260.

260 Smith, T., Plato and Education, EBSCO Research Starters, 2021; Internet
Encyclopedia of Philosophy, “Plato: The Academy.”

201 Karakocali, A., “Changes in Roman Legal Education,” TOJDEL Journal,
Abnadolu University, 2014; Schiavone, A., The Invention of Law in the West,
Cambridge University Press, 2012.
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method dominated.?®? Professors read and
interpreted authoritative texts, particularly
Justinian’s Corpus Juris Civilis, while students
transcribed and memorized the material. This
period marked the ascendancy of the lecture as
the principal pedagogical tool, ensuring
doctrinal clarity but often limiting student
participation. By the thirteenth century, the
scholastic method further reinforced structured
teaching, combining lectures with disputations
that introduced elements of discussion.

Modern times, beginning in the
nineteenth century, witnessed significant shifts in
legal pedagogy. The establishment of Harvard
Law School in 1817 and the introduction of the
case method in the 1870s by Christopher
Columbus  Langdell  revolutionized legal
education.®®®  This approach emphasized
analysis of judicial decisions, blending
structured doctrinal study with practical
reasoning. In the twentieth century, American
law schools expanded the Socratic discussion
method, encouraging critical engagement and
reflexivity.?¢4 By the late twentieth and early
twenty-first centuries, global legal education
began embracing blended pedagogy,
integrating lectures, discussions, and case
studies to address the growing complexity of law
in a globalized society. This historical trajectory
illustrates the gradual movement from oral
traditions to structured lectures, and finally
toward inclusive, reflexive frameworks in modern
legal teaching.

3. Defining Legal Pedagogy

Llegal pedagogy is best understood
through the distinct methods that have
historically shaped teaching practices. The
lecture method refers to a structured,
teacher-centered approach where knowledge is
transmitted in a systematic and organized

202 University of Bologna, “Founded in 1088,” Civstudy Knowledge
Organization; Alma Mater Studiorum, Corpus Inris Civilis Digital Archive.

203 Kimball, B.A., The Inception of Modern Professional Edncation: C.C. Langdell,
1826-1906, University of North Carolina Press, 2009; Harvard Law School,
“The Case Study Teaching Method.”

204 Habermacher, A., “Socratic Method,” Elfgar Concise Encyclopedia of 1egal
Education, Edward FElgar Publishing, 2025; LAW Notes, “Socratic-Style
Pedagogy in Legal Education.”

205 Rashdall, H., The Universities of Europe in the Middle Ages, Vol. 1, Oxford
University Press, Oxford, 1895, pp. 78-102.
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manner. It ensures doctrinal clarity and
comprehensive coverage of complex legal
principles, making it particularly effective in
subjects that demand precision and sequential
explanation. However, its rigidity often limits
student participation and reflexivity.25®

In contrast, the discussion method
emphasizes dialogical engagement, critical
questioning, and active participation. Rooted in
the Socratic tradition, it encourages learners to
interrogate legal concepts, develop analytical
reasoning, and engage with  diverse
perspectives.?®® While this method fosters critical
thinking, it can sometimes lack coherence if not
guided by adequate preparation and structure.
Reflexive learning represents a more advanced
pedagogical goal, where students critically
reconstruct knowledge by situating legal
principles within broader social, ethical, and
professional contexts.*®” It moves beyond
absorption or debate, requiring learners to
reflect on their own understanding and its
implications. Blended pedagogy emerges as an
integrative model that combines the strengths of
lecture and discussion, aiming to balance
doctrinal precision with critical engagement.?®®

Within this framework, lectures provide
foundational clarity while discussions stimulate
analytical  reasoning, together fostering
reflexivity. This blended approach is particularly
suited to legal education, as it not only transmits
doctrinal knowledge but also cultivates the
reflective capacities necessary for professional
adaptability in complex legal environments.26°

4. Essentials of Lecture and Discussion
Method

The lecture method remains a

cornerstone of legal education because it

provides clarity, doctrinal precision, and

266 Guthrie, W.K.C., The Sophists, Cambridge University Press, Cambridge,
1971, p. 62; Kimball, B.A., The Inception of Modern Professional Education: C.C.
Langdell, 1826—1906, University of North Carolina Press, Chapel Hill, 2009, pp.
201-220.

267 Dewey, J., Experience and Education, Macmillan, New York, 1938, pp. 25-40.

268 Freire, P., Pedagogy of the Oppressed, Continuum, New York, 1970, pp. 60-75.

269 Menon, N.R.M., Transforming Indian 1 egal Education: National Law Universities
and Beyond, LexisNexis, New Delhi, 2012, pp. 88-105.
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structured delivery of complex principles. Its
essential strength lies in the ability of the teacher
to organize material systematically, ensuring
that students receive a coherent understanding
of statutes, precedents, and theoretical
frameworks. For lectures to be effective,
preparation by the instructor is crucial, as clarity
of explanation and logical sequencing
determine the quality of learning outcomes.

The discussion method, by contrast,
emphasizes active student participation and
critical engagement. It thrives on dialogical
exchange, where learners question, interpret,
and debate legal concepts. This method fosters
analytical reasoning, diversity of perspectives,
and reflexive thinking, making it particularly
suitable for subjects that demand interpretive
flexibility.?’® However, its success depends on
student readiness, willingness to engage, and
the ability of the teacher to moderate
discussions constructively.?”

Both methods require institutional
support to function effectively. Adequate
classroom structures, smaller student groups,
and flexible curricula enhance their impact.
When combined, lectures provide the doctrinal
foundation while discussions stimulate critical
inquiry, together creating a balanced
pedagogical framework. These essentials
highlight the complementary nature of lecture
and discussion, underscoring their integration as
a pathway to reflexive learning in law schools.?”2

5. Differences and Scope

The lecture and discussion methods,
though both central to legal pedagogy, differ
significantly in their orientation, delivery, and
impact. The lecture method is teacher-centered,
designed to transmit knowledge in a structured
and sequential manner. Its primary strength lies
in ensuring doctrinal mastery, as it allows

270 Sarwan, S., & Bais, A., “The Socratic Method and Legal Pedagogy: Assessing
How Traditional Methods Influence Modern Jurisprudential Thought,”
JAAFR Journal, 2024, pp. 15-30.

271 Bautista, Lowell (2014). The Socratic Method as a Pedagogical Method in
Legal Education. University of Wollongong. Journal contribution. Available at
https://hdl.handle.net/10779/uow.27793146.v1

272 Wartier, V.S., “Teaching Tomorrow’s Lawyers: Innovative Pedagogies in
Indian Law Schools,” Lex-Warrier Online Law Journal, May 2022.
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complex legal principles to be explained with
clarity and precision. Lectures are particularly
effective in subjects that demand systematic
exposition, such as contract law, constitutional
provisions, or statutory interpretation. However,
the rigidity of lectures often results in passive
learning, where students absorb information
without engaging critically with its
implications.?’®

The discussion method, by contrast, is
student-centered and dialogical. It thrives on
active participation, questioning, and debate,
encouraging learners to develop analytical skills
and interpretive flexibility. This method is
especially suited to subjects that involve policy
debates, jurisprudential reasoning, or
constitutional interpretation, where diverse
perspectives enrich understanding.?’* The
strength of discussions lies in their ability to
foster reflexivity and inclusivity, but they can also
risk fragmentation if not guided by a coherent
framework. Without adequate preparation or
moderation, discussions may lead to superficial
engagement rather than deep analysis.?”®

The scope of application for both
methods depends on the nature of the subject
and the pedagogical objectives. Doctrinal
subjects benefit from lecture-heavy approaches,
while courses that emphasize critical reasoning
and policy analysis require discussion-oriented
strategies. Yet, neither method alone is sufficient
to meet the demands of modern legal
education. The integration of both creates a
balanced framework where lectures provide
foundational clarity and discussions stimulate
critical inquiry. This blended approach expands
the scope of pedagogy, making it adaptable to
doctrinal, interpretive, and skills-based courses.
Ultimately, the differences between lecture and
discussion highlight their ~complementary
nature, and their combined application ensures

273 Biggs, J., & Tang, C., Teaching for Quality Learning at University, Open
University Press, Maidenhead, 2011, pp. 95-110.

274 Christensen, L.M., “The Socratic Method in Legal Education: A Pedagogical
Critique,” Journal of Legal Edncation, Vol. 45, No. 3, 1995, pp. 347-364.

275 Brookfield, S.D., & Preskill, S., Discussion as a Way of Teaching: Tools and
Techniques for Democratic Classrooms, Jossey-Bass, San Francisco, 2005, pp.
21-40.
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that legal education remains both rigorous and
reflexive.?’®

6. Suitability and Impact Creation

The suitability of lecture and discussion
methods in legal education depends on the
balance between doctrinal clarity and
interpretive diversity. The lecture method is
particularly well suited to subjects that demand
precision and systematic exposition, such as
constitutional law, contracts, and statutory
interpretation. It ensures that students acquire a
coherent understanding of complex legal
frameworks, which is essential for professional
competence. However, its limitations become
evident when applied to areas requiring critical
debate, as it risks producing passive learners
who lack reflexive engagement.?”’

The discussion method, conversely, is
most suitable for courses that emphasize
interpretive flexibility, policy debates, and
jurisprudential reasoning. By encouraging active
participation, it fosters inclusivity and critical
thinking, enabling students to engage with
diverse perspectives.?’8 This method is especially
impactful in subjects like jurisprudence,
constitutional interpretation, and clinical legal
education, where dialogical exchange enriches
understanding. Yet, without adequate
preparation, discussions may fragment into
superficial debates, reducing their
effectiveness.?”®

The impact of integrating both methods
lies in the creation of reflexive learning, where
students not only absorb doctrinal knowledge
but also critically reconstruct it within broader
social and professional contexts. Reflexive
pedagogy enhances inclusivity, cultivates
analytical reasoning, and prepares students for

276 Menon, N.R.M., Transforming Indian 1egal Education: National Law Universities
and Beyond, LexisNexis, New Delhi, 2012, pp. 88-105.

277 Biggs, J., & Tang, C., Teaching for Quality Learning at University, Open
University Press, Maidenhead, 2011, pp. 95-110.

278 Christensen, L.M., “The Socratic Method in Legal Education: A Pedagogical
Critique,” Journal of Legal Edncation, Vol. 45, No. 3, 1995, pp. 347-364.

279 Brookfield, S.D., & Preskill, S., Discussion as a Way of Teaching: Tools and
Techniques for Democratic Classrooms, Jossey-Bass, San Francisco, 2005, pp.
21-40.

280 Schon, D.A., The Reflective Practitioner: How Professionals Think in
Action, Basic Books, New York, 1983, pp. 49-68.
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adaptability in complex legal environments.?8
Case examples demonstrate this impact,
constitutional law benefits from lectures that
establish doctrinal foundations, complemented
by discussions that explore interpretive diversity,
jurisprudence thrives on dialogical engagement
supported by structured explanations, and
clinical legal education integrates both methods
to bridge theory and practice.?®

Ultimately, the suitability of lecture and
discussion lies not in their exclusive application
but in their integration. Their combined impact
creates a  transformative pedagogical
framework that equips law students with
doctrinal mastery, critical reflexivity, and
professional adaptability.?®

7. Educationist Opinions

The debate on effective pedagogy in
legal education has been enriched by the
contributions of leading educationists and
theorists. John Dewey emphasized the
importance of experiential learning, arguing that
education should not be confined to passive
absorption of knowledge but should instead
cultivate active engagement with real-world
problems.?8* His philosophy highlights the need
for students to connect doctrinal principles with
lived experiences, thereby fostering deeper
understanding and adaptability. Donald Schén
advanced this perspective through his concept
of the reflective practitioner, stressing that
professional education must prepare learners to
critically evaluate their own practices and
decisions.?®* His work underscores the necessity
of reflexivity in legal training, where students are
encouraged to reconstruct knowledge in light of
evolving contexts. Paulo Freire contributed
significantly to the discourse by advocating
dialogical pedagogy, which situates learning

281 Menon, N.R.M., Transforming Indian 1 egal Edncation: National Law Universities
and Beyond, LexisNexis, New Delhi, 2012, pp. 88-105.

282 Twining, W., Blackstone’s Tower: The English Law School, Hamlyn
Lectures, Sweet & Maxwell, London, 1994, pp. 15-30.

28 Dewey, J., Democracy and Edncation: An Introduction to the Philosgphy of Education,
Macmillan, New York, 1916, pp. 85-102.

284 Schon, D.A., Educating the Reflective Practitioner, Jossey-Bass, San Francisco,
1987, pp. 3-22.
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within a framework of dialogue, critical
questioning, and empowerment.?8® His approach
resonates strongly with the discussion method,
emphasizing inclusivity and critical
consciousness.

In the Indian context, educationists have
highlighted the relevance of blended methods in
professional education, particularly  within
National Law Universities.®®® They argue that
while lectures provide doctrinal clarity,
discussions and experiential exercises are
essential for cultivating analytical skills and
reflexivity. Comparative voices from elite
institutions such as Harvard, Yale, and Oxford
further reinforce this view, noting that blended
pedagogy integrates the strengths of traditional
methods while addressing their limitations.?®
Collectively, these perspectives converge on the
idea that legal education must move beyond
rigid structures to embrace reflexive learning,
ensuring that students are equipped not only
with doctrinal mastery but also with the capacity
to critically engage with law in diverse social and
professional contexts.?88

8. Adaptability in Legal Studies

The adaptability of blended pedagogy in
legal studies lies in its ability to bridge doctrinal
instruction  with  experiential learning. In
traditional  doctrinal  subjects such as
constitutional law, contracts, and property,
lectures provide the necessary clarity and
systematic exposition of principles. These
subjects demand precision and structured
delivery, which lectures are uniquely suited to
provide. Yet, when combined with discussions,
students are encouraged to critically interrogate
doctrines, explore interpretive diversity, and
situate legal rules within broader social and
political contexts. This integration ensures that

285 Breire, P., Education for Critical Conscionsness, Continuum, New York, 1974,
pp- 45-60.

286 Baxi, U., The Crisis of the Indian 1egal System, Vikas Publishing House, New
Delhi, 1982, pp. 210-225.

287 Kennedy, D., “Legal Education and the Reproduction of Hierarchy,” Journal
of Legal Edncation, Vol. 32, No. 4, 1982, pp. 591-615.

288 Cownie, F., Legal Academics: Cultures and Identities, Hart Publishing, Oxford,
2004, pp. 55-70.
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doctrinal mastery is not achieved at the expense
of reflexivity.28®

In skills-based courses such as moot
courts, legal clinics, and alternative dispute
resolution, the discussion method plays a central
role. Here, dialogical engagement fosters
analytical reasoning, teamwork, and
problem-solving skills. Lectures remain relevant
by offering foundational frameworks, but
discussions and experiential exercises dominate,
allowing students to apply theory to practice.
Reflexive pedagogy thus becomes a bridge
between doctrinal and experiential learning,
ensuring that students not only understand legal
principles but also develop the capacity to
reconstruct them in light of real-world
challenges.?®°

Adaptability also extends to the
integration of technology in legal education.
Online platforms, Al-assisted learning tools, and
interactive simulations provide opportunities to
combine lectures with discussions in virtual
environments. This technological dimension
enhances accessibility, inclusivity, and flexibility,
making blended pedagogy responsive to
contemporary demands.?' By adapting across
doctrinal,  skills-based, and technological
contexts, reflexive pedagogy ensures that legal
education remains dynamic, preparing students
for both academic rigor and professional
adaptability.?*2

9. Overlap with Case Study Method

The case study method occupies a
distinctive place in legal pedagogy, often
regarded as a hybrid between lecture and
discussion. Originating in the late nineteenth
century at Harvard Law School, it was designed
to train students in analytical reasoning by
examining judicial decisions rather than relying

289 Biggs, J., & Tang, C., Teaching for Quality Learning at University, Open
University Press, Maidenhead, 2011, pp. 95-110.

20 Garth, B.G., & Martin, J., “Clinical Legal Education and the Reform of Legal
Pedagogy,” Journal of Legal Education, Vol. 35, No. 2, 1985, pp. 341-356.

21 Susskind, R., Tomorrow’s Lawyers: An Introduction to Your Future, Oxford
University Press, Oxford, 2017, pp. 45-62.

22 Menon, N.R.M., Transforming Indian 1.¢gal Edncation: National Law Universities
and Beyond, LexisNexis, New Delhi, 2012, pp. 88-105.
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solely on abstract doctrinal exposition.?®3 In
practice, the case method integrates elements
of  structured delivery with dialogical
engagement. Professors introduce cases with
explanatory clarity, akin to lectures, and then
guide students through critical questioning and
debate, reflecting the discussion method.?** This
dual character makes the case study approach
a natural precursor to blended pedagogy.

In the Indian context, National Law
Universities have adopted the case method as a
central component of their curriculum. While it
has enriched doctrinal learning by situating
principles  within  real-world contexts, its
application often remains lecture-driven, with
limited opportunities for reflexive
engagement.®s  Students may  analyze
precedents but are not always encouraged to
reconstruct knowledge beyond the boundaries
of case law. This highlights the need for a more
reflexive model that builds upon the strengths of
the case method while addressing its limitations.

Blended pedagogy represents an
evolution of the case study method by explicitly
embedding reflexive learning. Rather than
focusing solely on judicial reasoning, it
encourages students to critically reconstruct
doctrines, situate them within broader social
frameworks, and evaluate their implications for
practice?®® In this way, blended pedagogy
overlaps with the case method but extends its
scope, transforming case analysis into a
platform for reflexivity. This evolution ensures

that legal education moves beyond
precedent-based reasoning to  cultivate
adaptability, inclusivity, and critical

consciousness, preparing students for the
complexities of modern legal practice.?®’

10. Conclusion

The study demonstrates that neither the
lecture method nor the discussion method, when
applied in isolation, can adequately meet the

293 Langdell, C.C., A Selection of Cases on the Law of Contracts, Little, Brown & Co.,
Boston, 1871, Preface.

2% Stevens, R., Law School: Legal Education in America from the 18505 to the 1980s,
University of North Carolina Press, Chapel Hill, 1983, pp. 52-70.

29 Baxi, U., The Crisis of the Indian 1egal System, Vikas Publishing House, New
Delhi, 1982, pp. 210-225.
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demands of contemporary legal education. The
findings reveal that the rigidity of lectures, while
ensuring doctrinal clarity, often limits student
engagement and reflexivity. Conversely, the
discussion method fosters critical thinking and
inclusivity but risks fragmentation without
structured guidance. The research questions,
framed around the suitability and impact of
these methods, confirm the hypothesis that a
blended pedagogy is necessary to balance
doctrinal mastery with interpretive diversity. In
doctrinal subjects such as constitutional law and
contracts, lectures provide the essential
foundation, while discussions enrich
understanding by introducing diverse
perspectives. In skills-based courses such as
clinical legal education and moot courts,
discussions dominate, but lectures remain
relevant in offering conceptual frameworks.

The answers to the research questions
affirm that reflexive learning emerges most
effectively when both methods are integrated.
Students not only absorb legal principles but
also reconstruct them critically, situating
knowledge  within  broader social and
professional contexts. This supports the
hypothesis that blended pedagogy leads to
reflexive learning, equipping students with
adaptability and analytical reasoning.

The suggestions flowing from these
findings emphasize the need for curriculum
reform in elite law schools, including Harvard,
Oxford, and National Law Universities in India.
Institutions  should design courses that
deliberately combine lectures with structured
discussions,  supported by  experiential
components such as case studies, clinics, and
technology-enabled platforms. Faculty training
must also prioritize reflexive pedagogy, ensuring
that teachers can balance doctrinal delivery
with dialogical engagement. Future research
should empirically evaluate the outcomes of

26 Twining, W., Blackstone’s Tower: The English Law School, Hamlyn
Lectures, Sweet & Maxwell, London, 1994, pp. 15-30.
27 Menon, N.R.M., Transforming Indian 1 egal Edncation: National Law Universities
and Beyond, LexisNexis, New Delhi, 2012, pp. 88-105.
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blended pedagogy, measuring its impact on
inclusivity, professional adaptability, and critical
consciousness. In  sum, the conclusion
underscores that reflexive learning, achieved
through blended pedagogy, is indispensable for
preparing law professionals in the evolving
global and technological landscape.

“The only person who is educated is the one
who has learned how to learn and change. "%

2% Rogers, C.R., Freedom to Learn, Charles Merrill Publishing, Columbus, Ohio,
1969, p. 104.
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