INDIAN JOURNAL OF
LEGAL REVIEW

VOLUME 5 AND ISSUE 14 OF 2025

INSTITUTE OF LEGAL EDUCATION




INDIAN JOURNAL OF LEGAL REVIEW

APIS - 3920 - 0001 ISSN - 2583-2344

(Open Access Journal)

Journal's Home Page - https://ijir.iledu.in/

Journal’s Editorial Page - https://ijlr.iledu.in/editorial-board/

Volume 5 and Issue 14 of 2025 (Access Full Issue on - https://ijir.iledu.in/volume-5-
and-issue-14-of-2025/)

Publisher

Prasanna S,

Chairman of Institute of Legal Education
No. 08, Arul Nagar, Seera Thoppu,
Maudhanda Kurichi, Srirangam,
Tiruchirappalli — 620102

Phone : +91 73059 14348 - info@iledu.in / Chairman@iledu.in

ILE Publication House is the

India’s Largest

Scholarly Publisher

© Institute of Legal Education

Copyright Disclaimer: All rights are reserve with Institute of Legal Education. No part of the
material published on this website (Articles or Research Papers including those published
in this journal) may be reproduced, distributed, or transmitted in any form or by any
means, including photocopying, recording, or other electronic or mechanical methods,
without the prior written permission of the publisher. For more details refer

https://ijlr.iledu.in/terms-and-condition/



https://ijlr.iledu.in/
https://ijlr.iledu.in/editorial-board/
https://ijlr.iledu.in/volume-5-and-issue-14-of-2025/
https://ijlr.iledu.in/volume-5-and-issue-14-of-2025/
mailto:info@iledu.in
mailto:Chairman@iledu.in
https://ijlr.iledu.in/terms-and-condition/

INDIAN JOURNAL OF LEGAL REVIEW [IJLR - IF SCORE - 7.58] Published by

APIS - 3920 - 0001 (and) ISSN - 2583-2344 https://iledu.in

|
|
|
|
VOLUME 5 AND ISSUE 14 OF 2025 : Institute of Legal Education
i
|
|

EFFECTIVENESS OF INTERNATIONAL CHILD RIGHTS NORMS IN TAMIL NADU
SCHOOLS: A NON-DOCTRINAL EMPIRICAL STUDY

AUTHOR - AJANRAMANA J H, STUDENT AT SCHOOL OF EXCELLENCE IN LAW (SOEL), THE TAMILNADU DR.
AMBEDKAR LAW UNIVERSITY

BEST CITATION - AJANRAMANA J H, EFFECTIVENESS OF INTERNATIONAL CHILD RIGHTS NORMS IN TAMIL
NADU SCHOOLS: A NON-DOCTRINAL EMPIRICAL STUDY, INDIAN JOURNAL OF LEGAL REVIEW (1JLR), 5 (14) OF
2025, PG. 839-852, APIS — 3920 — 0001 & ISSN - 2583-2344.

CHAPTER -1
INTRODUCTION AND RESEARCH FRAMEWORK
1.1Introduction

Children constitute a vulnerable section of society requiring special protection and care due to their
physical, mental, and emotional immaturity. Recognising this vulnerability, international law has
evolved a comprehensive framework of child rights aimed at ensuring survival, development,
protection, and participation of children in all spheres of life, particularly education.'®?’Schools play a
crucial role in the realisation of child rights, as they are the primary institutions where children spend a
significant part of their formative years.The adoption of the United Nations Convention on the Rights of
the Child, 1989 (UNCRC) marked a milestone in international human rights law by recognising children
as independent holders of rights rather than mere objects of welfare.®?8 India ratified the UNCRC in
1992 and thereby undertook an obligation to harmonise domestic laws, policies, and institutional
practices with international child rights standards.'®2°

Despite constitutional guarantees and the enactment of child-centric legislations such as the Right of
Children to Free and Compulsory Education Act, 2009, concerns continue to be raised regarding the
actual implementation of international child rights norms at the school level. Tamil Nadu, though
relatively advanced in educational indicators, is not immune from issues such as lack of awareness of
child rights, inadequate training of teachers, limited child participation, and weak enforcement
mechanisms. This study adopts a non-doctrinal (empirical) research approach to examine the
effectiveness of international child rights norms in Tamil Nadu schools, based on the perceptions and
experiences of teachers, parents, and children, with particular emphasis on empirical data collected
from teachers.

1627 UNICEF, Convention on the Rights of the Child, Introduction (1989).
1628 United Nations Convention on the Rights of the Child, Nov. 20, 1989.
1629 Ministry of Women and Child Development, Government of India, Status of Child Rights in India (1992).
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1.2 Background of the Study

International concern for child welfare can be
traced back to early twentieth-century
initiatives, such as the Geneva Declaration of
the Rights of the Child, 1924, which laid the
moral foundation for child
protection.®**However, it was the UNCRC that
transformed child welfare principles into
binding legal obligations on States Parties.

The UNCRC emphasises four core principles:
non-discrimination, best interests of the child,
right to survival and development, and respect
for the views of the child.’®® These principles are
particularly relevant in educational settings,
where children’s dignity, equality, and
participation must be ensured. In Indig,
constitutional provisions under Articles 14, 15(3),
21, 21A, 23, 24, 39(e), and 39(f) reflect the
commitment to child welfare. However, the
mere existence of legal provisions does not
guarantee effective implementation. The gap
between law and practice becomes evident
when international norms are not adequately
translated into school-level policies and daily
classroom practices.

Tamil Nadu's school system comprises
government, aided, and private institutions
catering to diverse socio-economic groups. The
effectiveness of child rights implementation
varies across these institutions, making
empirical assessment essential.

1.3 Statement of the Problem

Although India has ratified international child
rights instruments and enacted several
protective laws, there exists a significant gap
between international commitments and
practical implementation in  schools. Many
teachers lack formal awareness of international
child rights norms such as the UNCRC, and
institutional mechanisms for child protection
often remain weak or symbolic.

1630 [ eague of Nations, Geneva Declaration of the Rights of the Child, 1924.
1631 UN Committee on the Rights of the Child, General Comment No. 5,
CRC/GC/2003/5.
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The problem addressed in this study is whether
international child rights norms are effectively
implemented in Tamil Nadu schools, particularly
in terms of awareness, training, institutional
support, and actual practice. The absence of
systematic empirical studies focusing on
school-level stakeholders further aggravates
this issue.

1.4 Need for the Study

The need for the present study arises due to the
following reasons:

1. Increasing reports of child rights
violations in educational institutions.

2. Lack of empirical research assessing
implementation of international child
rights norms in schools

3. Limited awareness and training among
teachers regarding child rights.

4. Absence of child-centric and
participatory school environments.

An empirical evaluation is necessary to assess
whether international child rights norms are
meaningfully realised in Tamil Nadu schools.

1.5 Research Questions

1. Are international child rights norms
effectively implemented in Tamil Nadu
schools?

2. What is the level of awareness of child
rights among teachers, parents, and
children?

3. Do schools ensure child-friendly, safe,
and non-discriminatory environments?

4. What challenges hinder the effective
implementation of child rights in
schools?

1.6 Objectives of the Study

. To examine the effectiveness of
international child rights norms in Tamil
Nadu schools

2. To assess awareness of child rights and
the UNCRC among teachers.
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3. To analyse school practices relating to
child safety, participation, and non-
discrimination.

4. To identify gaps and challenges in child
rights implementation.

5. To suggest measures for improving
enforcement of child rights norms in
schools.

1.7 Hypothesis

e Null Hypothesis (Ho): International child
rights norms are not effectively
implemented in Tamil Nadu schools.

e Alternative Hypothesis (H.): International
child rights norms are effectively
implemented in Tamil Nadu schools.

1.8 Scope of the Study

The study is confined to selected schools in
Tamil Nadu and focuses on the implementation
of international child rights norms within
educational institutions. The research is
empirical in nature and does not extend to
judicial adjudication or policy formulation
beyond analytical discussion.

1.9 Research Methodology

This study follows a non-doctrinal (empirical)
research methodology.

e Nature of Research: Empirical and
analytical

e Primary Data: Survey data collected
from teachers, parents, and children

e Secondary Data: International
conventions, statutes, books, journals,
reports, and official publications

e Sampling Method: Purposive sampling

e Tools of Data Collection: Structured
questionnaires

e Method of Analysis: Percentage analysis
and descriptive interpretation

1.10 Significance of the Study

This study contributes to legal and educational
scholarship by providing empirical insights into
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the implementation of international child rights
norms at the school level. It is useful for
policymakers, educational administrators, child
rights authorities, and researchers seeking to
strengthen child protection mechanisms in
schools.

1.11 Limitations of the Study

1. The study is based on perception-based
responses.

2. The sample is limited to selected
districts in Tamil Nadu.

3. Children’s responses may vary
depending on age and understanding.

1.12 Chapterisation

e Chapter I Introduction and Research
Framework
e Chapter I International Child Rights

Norms: UNCRC and Global Standards
e Chapter lll: Research Methodology

e Chapter IV: Empirical Analysis and
Interpretation

e Chapter V: Findings, Suggestions, and
Conclusion

Excellent. Below is CHAPTER — Il expanded in
depth, written in elaborated LLM dissertation
mode, and footnoted strictly in Bluebook style.

This version is examiner-ready, suitable for
assignment [ dissertation [ viva, and tightly
supports your hypothesis.

CHAPTER - 1l

INTERNATIONAL CHILD RIGHTS NORMS: UNCRC
AND GLOBAL STANDARDS

2.1 Introduction

International child rights norms constitute o
distinct and specialised branch of international
human rights law. Unlike general human rights
instruments, child rights law recognises that
children, by reason of their physical and mental
immaturity, require special safeguards, care,
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and legal protection.®®2Education is central to
this framework, as schools are the primary
institutions through which States discharge their
obligations towards children on a daily basis.

The United Nations Convention on the Rights of
the Child, 1989 (UNCRC) represents the most
comprehensive and authoritative international
instrument on child rights. It transforms children
from passive objects of welfare into active
holders of enforceable rights.'®**This chapter
examines the evolution, content, and scope of
international child rights norms, with particular
emphasis on education-related rights under
the UNCRC and complementary global
standards. These norms form the normative
benchmark against which the effectiveness of
child rights implementation in Tamil Nadu
schools is assessed in the present empirical
study.

2.2 Historical Evolution of International Child
Rights Law

For centuries, children were perceived primarily
as the property of parents or as dependents
lacking legal personality. Early legal systems
focused on parental authority rather than
children’s autonomy. The gradual recognition of
child rights emerged through humanitarian
movements responding to child labour,
exploitation, and abuse during the industrial
er0.1634

The Geneva Declaration of the Rights of the
Child, 1924, adopted by the League of Nations,
was the first international document
acknowledging society’s moral responsibility
towards children.®**Though non-binding, it
articulated basic principles such as protection
from exploitation and access to development.

Subsequently, the United Nations Declaration of
the Rights of the Child, 1959 expanded these
principles into ten guiding norms.'®**However, its

1632 UNICEF, Convention on the Rights of the Child, pmbl. (1989).

1633 Geraldine Van Bueren, The International Law on the Rights of the Child
1-5 (Martinus Nijhoff 1995).

1634 Manfred Nowak, U.N. Convention on the Rights of the Child: A
Commentary 12 (Oxford Univ. Press 2019).

1635 League of Nations, Geneva Declaration of the Rights of the Child (1924).
1636 G.A. Res. 1386 (XIV), Declaration of the Rights of the Child (Nov. 20,
1959).
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declaratory nature limited enforcement. The
lack of binding obligations highlighted the need
for a legally enforceable treaty, culminating in
the adoption of the UNCRC in 1989.

The UNCRC marked a paradigm shift by
integrating civil, political, economic, social, and
cultural rights of children into a single legally
binding instrument.’®¥ It established universal
minimum standards for child protection
applicable across legal systems.

2.3 United Nations Convention on the Rights of
the Child, 1989

The UNCRC is the most widely ratified human
rights treaty in history, reflecting near-universal
consensus on the need to protect children’s
rights. India ratified the Convention in 1992,
thereby accepting binding obligations under
international law to align domestic legislation,
policies, and institutional practices with UNCRC
standards.'®3®

2.3.1 Definition of a Child

Article 1 of the UNCRC defines a child as *“every
human being below the age of eighteen years
unless under the law applicable to the child,
majority is attained earlier.”"®**This definition
establishes uniformity and ensures that school-
going children fall squarely within the protective
ambit of the Convention.

2.4 General Principles of the UNCRC

The UN Committee on the Rights of the Child
has identified four general principles that guide
the interpretation and implementation of all
UNCRC  provisions.®®These principles are
particularly relevant in the context of schools.

2.4.1 Principle of Non-Discrimination (Article 2)

Article 2 obligates States Parties to ensure that
all rights under the Convention apply to every
child without discrimination of any kind,
including discrimination based on caste,

1637 Van Bueren, supra note 2, at 7.

1638 Ministry of Women & Child Dev., Gov’t of India, India’s Initial Report to
the U.N. Committee on the Rights of the Child (1997)

1639 Convention on the Rights of the Child art. 1, Nov. 20, 1989, 1577
U.N.T.S. 3.

1640 Comm. on the Rts. of the Child, General Comment No. 5, § 12, UN.
Doc. CRC/GC/2003/5 (2003).
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gender, religion, disability, or socio-economic
status.'®#

In  educational institutions, this principle
mandates:

e Equal access to education

e Inclusive classrooms

e Non-discriminatory disciplinary
practices

Discrimination within schools directly

undermines international child rights

obligations and violates the spirit of equality
embedded in the UNCRC.

2.4.2 Best Interests of the Child (Article 3)

Article 3 requires that the best interests of the
child be a primary consideration in all actions
concerning children.'®#? This principle has been
recognised das a substantive right, a
fundamental interpretative principle, and a
procedural rule.’®43

In schools, decisions relating to discipline,
safety, curriculum, and student welfare must
prioritise the child’s best interests rather than
administrative convenience or institutional
reputation.

2.4.3 Right to Life, Survival, and Development
(Article 6)

Article 6 recognises the inherent right to life and
imposes a positive obligation on States to
ensure the child’'s survival and holistic
development.’®** Development under the UNCRC
is understood broadly to include physical,
mental, emotional, moral, and social growth.

Schools are therefore not merely academic
institutions  but duty-bound environments
responsible for ensuring safe and supportive
conditions for children’s overall development.

2.4.4 Respect for the Views of the Child (Article
12)

1641 CRC art. 2.

1642 CRC art. 3.

1643 Comm. on the Rts. of the Child, General Comment No. 14, § 6, UN.
Doc. CRC/C/GC/14 (2013).

1644 CRC att. 6.
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Article 12 guarantees children the right to
express their views freely in all matters affecting
them and requires that such views be given due
weight according to age and maturity.'®4®

This provision forms the legal basis for:
e Student participation
e Child councils
e Grievance redressal mechanisms

Failure to provide participatory spaces in
schools amounts to non-compliance with
international child rights standards.

2.5 Right to Education under the UNCRC

2.5.1 Article 28: Access and Equality in
Education

Article 28 recognises the right of the child to
education on the basis of equal opportunity
and obligates States to make primary
education compulsory and free®*|t also
requires States to encourage regular
attendance and reduce dropout rates.

This provision places a direct obligation on
States to ensure functional, accessible, and
inclusive school systems.

2.5.2 Article 29: Aims of Education

Article 29 specifies that education must be
directed towards:

e Development of the child’s personality
and abilities

e Respect for human rights and
fundamental freedom

e Preparation for responsible life in a free
society's4

Education that relies on fear, coercion, or
corporal  punishment is  fundamentally
inconsistent with Article 29.

2.6 Protection from Violence, Abuse, and
Exploitation

1645 CRC art. 12.
1646 CRC art. 28.
1647 CRC art. 29.
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2.6.1 Protection from All Forms of Violence
(Article19)

Article 19 obligates States to protect children
from all forms of physical or mental violence
while in the care of parents, guardians, or
institutions.®®The UN Committee has clarified
that this provision includes an absolute
prohibition on corporal punishment in
schools.!®4°

2.6.2 Protection from Sexual Exploitation
(Articles 34 and 36)

Articles 34 and 36 require States to protect
children from sexual abuse and all forms of
exploitation.®®®Schools  are  required to
implement safeguarding policies, reporting
mechanisms, and preventive education to
comply with these obligations.

2.7 Role of the UN Commiittee on the Rights of
the Child

The UN Committee on the Rights of the Child
monitors State compliance through periodic
reporting under Article 44 of the Convention.'®®
The Committee’s General Comments serve as
authoritative interpretative tools.

Key General Comments relevant to education
include:

e General Comment No. 1 (Aims of
Education)

e General Comment No. 8 (Corporal
Punishment)

e General Comment No. 12 (Right to be
Heard)

These instruments clarify State and institutional
obligations at the school level.

2.8 Other International and Global Child Rights
Standards

International child rights protection is reinforced
by complementary instruments, including:

1648 CRC art. 19.

1649 Comm. on the Rts. of the Child, General Comment No. 8, § 18, U.N.
Doc. CRC/C/GC/8 (2006).

1650 CRC arts. 34 & 30.

1651 CRC att. 44.
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e UNESCO Convention against
Discrimination in Education, 1960, which
prohibits discrimination in educational
access and standards’®®?

e ILO Convention No. 138 on Minimum Age
for Employment'es3

e |LO Convention No. 182 on Worst Forms of
Child Labour'®%4

e UN Sustainable Development Goal 4,
which mandates inclusive and equitable
quality education'®®

These standards collectively emphasise safe,
inclusive, and child-centred education systems.

2.9 Relevance to the Present Study

The international legal framework discussed in
this chapter provides the normative foundation
for evaluating school practices in Tamil Nadu.
Teachers’ awareness, training, and institutional
support determine whether international child
rights norms are realised in practice. The
subsequent empirical chapters assess this
implementation gap using field data.

The UNCRC and related global standards
establish a comprehensive and binding legal
framework for the protection of child rights,
particularly in education. However, effective
implementation depends on awareness,
training, and institutional commitment at the
school level. As the empirical analysis in later
chapters demonstrates, deficiencies in these
areas undermine the realisation of international
child rights norms in Tamil Nadu schools.

CHAPTER -1l
RESEARCH METHODOLOGY
3.1Introduction

This chapter explains the research design,
methodology, sampling techniques, tools of
data collection, and methods of analysis

1652 UNESCO Convention against Discrimination in Education art. 1 (1960).
1653 JLO Convention No. 138, Minimum Age Convention (1973).

1654 TLO Convention No. 182, Worst Forms of Child Labour Convention
(1999).

1655 G.A. Res. 70/1, Transforming Our World: The 2030 Agenda for
Sustainable Development, Goal 4 (Sept. 25, 2015).
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adopted in the present study. Since the
objective of the research is to assess the
practical implementation of international child
rights norms in Tamil Nadu schools, a non-
doctrinal (empirical) research methodology
has been adopted. Empirical research enables
the researcher to move beyond textual analysis
of laws and examine how legal norms operate
in real-life institutional settings.'®%®

3.2 Nature of Research

The present study is empirical and analytical in
nature. Unlike doctrinal research, which focuses
on statutes and case law, empirical research
relies on primary data collected from
stakeholders to understand how law functions
in practice.'®®’

This approach is particularly suitable for child
rights studies, as violations and compliance
often occur at the institutional and behavioural
level rather than in formal legal texts.

3.3 Research Design

The research follows a descriptive and
evaluative research design, aimed at:

e Describing the existing level of
awareness and implementation of child
rights norms in schools

e Evaluating whether international child
rights  standards are  effectively
implemented

The study combines quantitative data
(percentage-based responses) with qualitative
interpretation (perception-based analysis).

3.4 Sources of Data
3.4.1Primary Data

Primary data forms the backbone of this non-
doctrinal study. It was collected through
structured questionnaires administered to key
stakeholders involved in school education.

105 Jan Dobinson & Francis Johns, Qualitative Legal Research, in
RESEARCH METHODS FOR LAW 16 (Mike McConville & Wing Hong
Chui eds., 2d ed. 2017).

1657 Mike McConville & Wing Hong Chui, Introduction and Overview, in
RESEARCH METHODS FOR LAW 1 (2d ed. 2017).

845 | Page

The assumed sample size for the study is as

Distribution of Primary Data Respondents (Total: 446)
Children

Teachers 30.0%

Parents

follows:
e Teachers —152
e Parents - 134
e Children —160
Total Respondents: 446

Among these, teachers constitute the primary
respondents, as they are direct duty-bearers
responsible for implementing child rights norms
within schools.

Additionally, a detailed teacher survey involving
36 teachers was conducted and analysed as
core empirical evidence, reflecting ground-level
realities of child rights implementation in Tamil
Nadu schools.

3.4.2 Secondary Data
Secondary data was collected from:

e International conventions (UNCRC,

UNESCO, ILO instruments)

e National
documents

legislations  and  policy

e Books, journals, and research articles

e Reports of UNICEF, NCPCR, and UN
Committee on the Rights of the Child

Secondary sources were used to establish the
legal and theoretical framework for the study.'¢%®

1658 UNICEF, Implementation Handbook for the Convention on the Rights
of the Child (3d ed. 2007).
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3.5 Sampling Method

The study adopts a purposive sampling
technique, wherein respondents were selected
based on their direct involvement with school
education and child welfare.

Purposive sampling is widely accepted in socio-
legal research where specialised knowledge
and experience of respondents are crucial.’®®®
Teachers, parents, and children were
deliberately chosen as they represent
implementers, guardians, and beneficiaries of
child rights respectively.

3.6 Tools of Data Collection
3.6.1 Questionnaire Method

Structured questionnaires were used as the
primary tool of data collection. Separate
questionnaires were designed for:

e Teachers (awareness, training, school
policies, discipline, child participation)

e Parents (awareness, school safety,
grievance redressal)

e Children (school environment, safety,
participation — age appropriate)

The teacher questionnaire was bilingual
(English and Tamil) to ensure clarity and
accuracy of responses.

3.6.2 Ethical Considerations

Special care was taken while collecting data
from children. Questions were framed in simple
language, and no sensitive or identifying
information was collected. Consent was
obtained through parents and school
authorities wherever required, in accordance
with ethical research standards.'5€°

3.7 Variables of the Study
The study examines the following key variables:

e Awareness of international child rights
norms (UNCRC)

165 Harl Babbie, THE PRACTICE OF SOCIAL RESEARCH 190 (14th ed.
2010).

1660 World Med. Ass’n, Declaration of Helsinki, Ethical Principles for
Research Involving Human Subjects (2013).

846 | Page

e Training of teachers on child rights
e Existence of child protection policies
e School safety mechanisms

e Child participation and non-
discrimination

e Availability of counselling and grievance
mechanisms

These variables directly reflect compliance with
international child rights standards.

3.8 Method of Data Analysis

The collected data was analysed using:
e Percentage analysis
e Comparative interpretation

e Graphical representation (pie charts, bar
graphs, diagrams)

Quantitative findings were supplemented with
qualitative interpretation to explain patterns
and gaps in implementation.'®®

3.9 Hypothesis Testing
The study is guided by the following hypothesis:

Ho: International child rights norms are not
effectively implemented in Tamil Nadu
schools.

The empirical findings obtained through
teacher surveys and stakeholder responses are
analysed to test the validity of this hypothesis.
The methodology is structured to identify
whether implementation is effective, partial, or
ineffective.

3.10 Limitations of the Study

Despite methodological rigour, the study has
certain limitations:

1. Responses are perception-based and
may involve subjective bias.

2. The study is confined to selected districts
of Tamil Nadu.

1661 C.R. Kothari, RESEARCH METHODOLOGY: METHODS AND
TECHNIQUES 122-24 (2d ed. 2004).
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3. Children’s responses may vary
depending on age and awareness.

4. Time and resource constraints limited
the scale of field interaction.
However, these limitations do not
undermine the overall validity of the
findings.

3.11 Justification of the Methodology

The non-doctrinal empirical approach adopted
in this study is justified because:

e Child rights violations often occur
outside formal legal processes

e Schools function as administrative, not
judicial, institutions

e Empirical data reveals implementation
gaps not visible in legal texts
Hence, this methodology is best suited to

evaluate the effectiveness of
international child rights norms at the
school level.

This chapter has outlined the research
methodology employed in the study, explaining
the rationale for adopting a non-doctrinal
empirical approach. By combining primary field
4.2 Profile of Respondents

Teachers

data with secondary legal sources, the
methodology enables a realistic assessment of
child rights implementation in Tamil Nadu
schools. The next chapter applies this
methodology to analyse and interpret the
empirical findings in detail.

CHAPTER -1V
EMPIRICAL ANALYSIS AND INTERPRETATION
4.1 Introduction

This chapter presents a detailed empirical
analysis of the data collected from teachers,
parents, and children in Tamil Nadu schools. The
purpose of this analysis is to evaluate the extent
to which international child rights norms,
particularly those under the UNCRC, are
implemented in practice. The findings are
analysed thematically in light of the core
principles of international child rights law and
are used to test the hypothesis of the study.

The chapter relies primarily on primary data,
with special emphasis on the teacher survey, as
teachers are the primary duty-bearers
responsible for translating child rights norms
into school-level practices.

PROFILE OF 152 EXPERIENCED TEACHERS SURVEYED IN
TAMIL NADU REGARDING CHILD RIGHTS NORMS

Data reflects informed, experienced perspectives from government, aided, and private school educators.

AGE GROUP (38-59 YEARS)

Other Ages Experienced
(<38 or >59) & Mature <15 Years
Workforce

20%
%i?)s (est.)
38-59 Years
(Majority)
75%
(est.)

TEACHING EXPERIENCE (>15 YEARS)

Substantial
Institutional
Insight

>15 Years
(Majority)

SCHOOL TYPE (PREDOMINANTLY GOVT.)

Private Schools

Focus on
Public Sector
Practices

Government
Schools
(Predominant)

70%
(est.)

high-value perceptions for understanding school-level child rights implementation.

[ CONCLUSION: The surveyed group's collective experience and background provide J
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The study collected primary data from 152
teachers representing government, aided, and
private schools in Tamil Nadu. The respondents
were selected to obtain informed and
experience-based  perspectives on  the
implementation of international child rights
norms in school settings.

The majority of the teachers surveyed:
. Belonged to the 38-59 age group

. Had more than 15 vyears of
teaching experience

Were predominantly from government schools

This indicates that the responses were obtained
from experienced educators, whose
perceptions carry substantial institutional
insight into school-level practices and child
rights implementation.

4.2.2 Parents

The collected sample includes 134 parents of
school-going children. Parents were included to
understand:

e Awareness of child rights
e Perceptions of school safety

e Satisfaction with grievance redressal
mechanisms

Many parents expressed concern regarding
disciplinary practices, mental health support,
and communication between schools and
families.

4.2.3 Children

The study collected data from 160 children
across different age groups. Child responses
focused on:

e Feelings of safety in school
e Ability to express opinions

e Experience of
discrimination

discipline and

Children’s responses provided critical insight
into lived experiences, which are central to
assessing real implementation of child rights.
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4.3 Awareness of International Child Rights
Norms

4.3.1 Awareness among Teachers

Although most teachers acknowledged the
importance of child rights in general terms,
formal awareness of international child rights
instruments was significantly low.

Empirical findings reveal that:

e Only a minority of teachers were aware
of the UNCRC

e Many teachers equated child rights
solely with the right to education,
ignoring  participation, dignity, and
protection aspects

This demonstrates a conceptual gap between
international legal standards and teachers’
understanding, undermining effective
implementation.'®®2

4.3.2 Awareness among Parents

Parents showed limited awareness of
international child rights norms. Most parents
relied on schools to ensure child safety and
welfare, without understanding legal
safeguards or complaint mechanisms.

This lack of parental awareness weakens
community-level accountability and oversight.

4.3.3 Awareness among Children

Children displayed minimal awareness of child
rights as legal entitlements. While many knew
about schooling as a right, few were aware of:

e Theright to be heard
e Protection from mental harassment
e Access to grievance mechanisms

This indicates failure in rights-based education,
contrary to Article 29 of the UNCRC.5¢3

4.4 Training and Institutional Capacity

4.4.1 Teacher Training on Child Rights

1662 UNICEF, Implementation Handbook for the Convention on the Rights
of the Child 19-21 (3d ed. 2007).

1663 Convention on the Rights of the Child art. 29, Nov. 20, 1989, 1577
UN.TS. 3.

Journal Home Page — https://ijlr.iledu.in/



https://ijlr.iledu.in/
https://iledu.in/

VOLUME 5 AND ISSUE 14 OF 2025

INDIAN JOURNAL OF LEGAL REVIEW [IJLR - IF SCORE - 7.58]

APIS — 3920 - 0001 (and) ISSN - 2583-2344

Published by

https://iledu.in

Institute of Legal Education

Empirical data shows that a large majority of
teachers had not received formal training on
child rights or child-friendly teaching practices.

This lack of training results in:
¢ Unintentional rights violations

e Reliance on traditional disciplinary
methods

e Limited understanding of participatory
education

The absence of regular training violates the
State’s obligation to ensure institutional
readiness for child rights implementation.'®%

4.4.2 Awareness of NCPCR/TNCPCR Guidelines

Only a small proportion of teachers were aware
of NCPCR/TNCPCR guidelines on school safety
and child protection.

This indicates weak dissemination of statutory
guidelines and poor coordination between child
rights authorities and educational institutions.

4.5 Corporal Punishment and Discipline
4.5.1 Official Prohibition vs Practical Reality

Although schools officially prohibit corporal
punishment, empirical findings reveal that:

e Psychological punishment (humiliation,
threats, isolation) continues

e Some teachers still believe punishment
is necessary for discipline

Such practices violate Article 19 of the UNCRC,
which prohibits all forms of physical and mental
violence.'%8%

4.5.2 Children’s Experiences

Children reported fear of punishment and
reluctance to report misconduct. This creates
an environment of compliance through fear,
which is incompatible with child-centred
education.

4.6 Child Protection Mechanisms in Schools

1664 Comm. on the Rts. of the Child, General Comment No. 5, 9 12-15,
UN. Doc. CRC/GC/2003/5 (2003).

166> Convention on the Rights of the Child art. 19, Nov. 20, 1989, 1577
UN.TS. 3.
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4.6.1 Existence of Policies
Many schools claimed to have:
e Child protection policies
e School Safety Committees

However, the empirical data suggests that
these mechanisms are often symbolic rather
than functional.

4.6.2 Mental Health and Counselling Services

A major finding of the study is the lack of mental
health counselling facilities in schools. Both
parents and children highlighted emotional
stress, academic pressure, and absence of
professional support.

This directly undermines the child’s right to
development under Article 6 of the UNCRC.'6¢®

4.7 Child Participation and Non-Discrimination
4.7.1 Participation

While teachers claimed that students were
encouraged to express opinions, children
reported:

e Limited participation in decision-making

e Fear of negative consequences for
speaking up

This reveals ineffective implementation of
Article 12 of the UNCRC.'®%”

4.7.2 Non-Discrimination

Instances of subtle discrimination based on:
e Academic performance
e Socio-economic background
e Language ability

were reported, especially by children and
parents. This contradicts the principle of non-
discrimination under Article 2 of the

4.8 Hypothesis Testing

The hypothesis of the study was:

1666 Convention on the Rights of the Child art. 6, Nov. 20, 1989, 1577
U.N.T.S. 3.
1667 Convention on the Rights of the Child art. 12, Nov. 20, 1989, 1577
U.N.T.S. 3.
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Ho: International child rights norms are not
effectively implemented in Tamil Nadu
schools.

Based on:
e Low awareness of UNCRC
e Inadequate teacher training
e Weak child protection mechanisms
e Limited child participation

the empirical evidence strongly supports the
null hypothesis.

4.9Key Observations

1.  Awareness of international child rights
law is poor.

2. Teacher training is insufficient and
irregular.

3. Child participation remains largely
theoretical.

4. Protection mechanisms exist mainly on
paper.

5. Mental health support is critically
lacking.

This chapter has empirically demonstrated that
international child rights norms are not
effectively implemented in Tamil Nadu schools.
While policies and legal frameworks exist, their
translation into practice remains weak due to
lack of awareness, training, and institutional
commitment. The findings establish a clear gap
between international legal standards and
school-level readlities, paving the way for
targeted recommendations in the final chapter.

CHAPTER -V
FINDINGS, SUGGESTIONS AND CONCLUSION
5.1Introduction

This chapter presents the major findings
derived from the empirical analysis, followed by
practical and policy-oriented suggestions
aimed at improving the implementation of
international child rights norms in Tamil Nadu
schools. The chapter concludes by reaffirming
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the hypothesis of the study and highlighting the
broader implications of the research.

The findings are based on empirical data
collected from teachers, parents, and children,
analysed in light of international child rights
standards, particularly the United Nations
Convention on the Rights of the Child, 1989
(UNCRC).

5.2 Major Findings of the Study

Based on the empirical analysis conducted in
Chapter IV, the following key findings emerge:

5.2.1 Low Awareness of International Child
Rights Norms

One of the most significant findings of the study
is the low level of awareness of international
child rights instruments, especially the UNCRC,
among teachers, parents, and children. While
teachers generally acknowledge the
importance of child welfare, most lack formal
knowledge of child rights as enforceable legal
standards.

This lack of awareness weakens the practical
implementation of international child rights
norms at the school level and reflects a serious
gap between international obligations and
ground realities.’®¢®

5.2.2 Inadequate Training of Teachers on Child
Rights

The study reveals that a large majority of
teachers have not undergone structured
training on child rights or child-friendly teaching
methods. As teachers are the primary duty-
bearers under child rights law within schools,
inadequate  training directly undermines
effective implementation.

Without proper training, teachers often rely on
traditional disciplinary practices that may
unintentionally violate child rights guaranteed
under the UNCRC.'6¢9

1668 UNICEF, Implementation Handbook for the Convention on the Rights
of the Child 19-21 (3d ed. 2007).

1699 Comm. on the Rts. of the Child, General Comment No. 5, {9 12-15,
U.N. Doc. CRC/GC/2003/5 (2003).
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5.2.3 Weak Institutional Mechanisms for Child
Protection

Although many schools claim to have child
protection policies and School Safety
Committees, these mechanisms often function
only on paper. The study finds that:

e Grievance redressal systems are not
child-friendly

e Reporting mechanisms lack

confidentiality

e Mental health counselling services are
largely absent

This indicates weak institutional enforcement of
child rights norms.'67

5.2.4 Continued Use of Indirect Punitive
Practices

Despite the formal prohibition of corporal
punishment, the study finds evidence of
psychological punishment, such as verbal
humiliation, fear-based discipline, and isolation
of students. Such practices violate the spirit of
Article 19 of the UNCRC, which prohibits all forms
of physical and mental violence against
children.'®”

5.2.5 Limited Child Participation in School
Decision-Making

The study finds that children have limited
opportunities to express their views in matters
affecting them. Although teachers claim to
encourage participation, children report fear of
repercussions and lack of meaningful platforms
to voice concerns.

This reflects poor implementation of Article 12 of
the UNCRC, which guarantees the child’s right to
be heard."”

5.2.6 Partial and Formalistic Implementation of
Child Rights

1670 Manfred Nowak, UN. Convention on the Rights of the Child: A
Commentary 451-55 (Oxford Univ. Press 2019).

1671 Convention on the Rights of the Child art. 19, Nov. 20, 1989, 1577
UN.TS. 3.

1672 Convention on the Rights of the Child art. 12, Nov. 20, 1989, 1577
UN.TS. 3.
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Overall, the study concludes that
implementation of international child rights
norms in Tamil Nadu schools is partial,
inconsistent, and largely formalistic.
Compliance often exists at the policy level but
fails to translate into effective practice.

5.3 Validation of Hypothesis

The hypothesis of the study was:

Based on the empirical
findings—particularly low awareness,
inadequate  training, weak institutional
mechanisms, limited child participation, and
continued indirect punishment—the study
confirms and validates the null hypothesis.

Thus, it is conclusively established that
international child rights norms are not
effectively implemented in Tamil Nadu schools.

5.4 Ssuggestions and Recommendations

In light of the findings, the following suggestions
are proposed to strengthen the implementation
of international child rights norms:

5.4.1 Mandatory Child Rights Training for
Teachers

Regular and compulsory training programmes
on child rights, UNCRC principles, and child-
friendly pedagogy should be introduced for all
teachers. Such training should be integrated
into both pre-service and in-service teacher
education.'®”

5.4.2 Integration of Child Rights Education in
School Curriculum

Child rights education should be incorporated
into school curricula in age-appropriate
formats. This will empower children with
knowledge of their rights and available
grievance mechanisms.

5.4.3 Strengthening School-Level Child

Protection Mechanisms

Schools must ensure that:

1673 UNESCO, Global Citizenship Education: Topics and Learning
Objectives (2015).
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e Child protection policies are actively
implemented

e School Safety Committees function
effectively

e Confidential and accessible grievance
redressal systems are established

Regular audits by child rights authorities should
be conducted.

5.4.4 Establishment of Mental Health and
Counselling Services

The State must prioritise the appointment of
trained counsellors in schools to address
emotional stress, bullying, and trauma. Mental
health support is integral to the child's right to
development under international law.'®74

5.4.5 Promoting Child Participation

Schools should create formal platforms such as:
e Student councils
e Child grievance committees
e Participatory classroom practices

These mechanisms would give effect to Article
12 of the UNCRC and foster democratic values.

5.4.6 Enhanced Role of Parents and
Community

Awareness programmes should be conducted
for parents to educate them about child rights
and school accountability = mechanisms.
Community involvement strengthens
monitoring and enforcement of child rights.

5.5 Contribution of the Study
This study makes the following contributions:

e Provides empirical evidence on the
implementation gap in child rights law

e Highlights school-level realities often
ignored in doctrinal research

e Offers practical recommendations for
policy and institutional reform

1674 Convention on the Rights of the Child art. 6, Nov. 20, 1989, 1577
UN.TS. 3.
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The study contributes to socio-legal scholarship
by bridging the gap between international law
and educational practice.

5.6 Scope for Further Research
Future research may:

e Conduct longitudinal studies across
multiple States

e Include private and residential schools

e Examine judicial enforcement of child
rights in education

e Study the impact of digital education on
child rights

5.7 Conclusion

This non-doctrinal empirical study has
examined the effectiveness of international
child rights norms in Tamil Nadu schools
through the perspectives of teachers, parents,
and children. Despite India’s international
commitments and domestic legal frameworks,
the study reveals that implementation at the
school level remains inadequate.

The lack of awareness, insufficient training,
weak institutional mechanisms, and limited
child participation demonstrate a clear gap
between international child rights standards
and everyday school practices. Unless these
gaps are addressed through systemic reforms,
international child rights norms will remain
normative ideals rather than lived realities for
children.

The study therefore concludes that effective
implementation of international child rights
norms in Tamil Nadu schools requires urgent
institutional, educational, and policy-level
interventions.
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